
LESSON PLAN: SESSION 1 

 

NAME     SESSION LENGTH  90 min 

LEVEL   DATE  ____/___ /2020 Facilitated Session 1  

TOPIC / THEME: Introduction to the course LESSON FOCUS:  

AIMS: 
Main:  
Familiarize participants with the fundamentals of the MOOC, and with effective strategies for using Zoom and Canvas . 
Sub-aim: 
Troubleshoot any tech-related issues and establish the initial understanding of key concepts and vocabulary. 

ASSUMPTIONS: (what language do you expect students to know that you are not planning to teach? What language items have students looked at in 
previous classes that are relevant to your aims? Students' interest/general knowledge in relation to the material/context you will be using?) 

Participants will have difficulty with Canvas navigation but will be familiar with the basic concepts of the MOOC.  Participants will be flexible 
with both virtual and physical classroom instruction. 
ANTICIPATED PROBLEMS AND SOLUTIONS: (think about classroom management, cultural issues, setting your context, working with language 
skills, etc.) Please label these clearly Problem 1 – Solution 1, Problem 2 – Solution 2, etc. 
(N.B. linguistic problems with meaning, form & pronunciation are to be filled in on your Language Analysis sheet separately)  
Confusion and/or lack of familiarity with Zoom functions.  - Potential solution--live interaction with Zoom functions during the session. 

SOURCES OF MATERIALS: (What course books, listening materials, texts, internet sites etc. did you use?) 

Zoom and Canvas 

 
 

PROCEDURE PAGE 
 

Stage Procedure Stage Aims Time 
Lead-in Facilitator greets the participants. 

Facilitator briefly introduces him/herself, possibly with photos of various 
interests/activities.   
 
Icebreaker activity--find someone who…?  
Facilitator familiarizes herself with participants’ application forms to learn 
interesting facts about them.  

Getting to know each other; 
beginning to explore some of the 
major features of the MOOC 

10 min 



Facilitator prepares in advance and shares several things that participants have 
in common.  
Participants have to find the ones that they share something in common with by 
privately asking questions in a chat box. 
 
Questions in the participant application form should be connected to media 
literacy here. 
Possible discussion Q’s: 
Have you ever been on TV? How do you get your news?   
What is your favorite news site?  Your favorite news TV show?  Why? 
Think of a commercial or advertisement you’ve always loved. Explain it to your group.  
Why do you remember this commercial so fondly? 

Pre-teaching 
vocabulary 

Breakout rooms, file sharing, mute/unmute, screen sharing, reactions. 
 
Context - elicit - drill - CCQs - record 
Zoom/Scenario activity 
CCQ’s:  
Do we have all the participants in the same breakout room? (no) 
When would you use breakout rooms during your lessons? 
Raise your hand if you know how to share your screen. 
When you share your screen, do we all see what you have on the screen? (yes) 
When screen sharing, can we use your files you share? (no) 
If you are a host, can you mute all the participants? (yes) 

To introduce the vocabulary 
essential for further language 
practice. 

4 min 
 
 

Zoom 
introduction 

Facilitator provides the participants with ZOOM training. There will be a 
checklist to use in breakout rooms: 

- Possible features to share--user reports (for attendance); survey inclusion; 
virtual backgrounds; recording sessions; tech support 

- Focus on Zoom settings  

The facilitator should ensure all the participants have these options available: 
Breakout rooms, reactions, recorded sessions/chat, 
https://support.zoom.us/hc/en-us/articles/206476093-Getting-Started-with-
Breakout-Rooms 

File Transfer 

To give firsthand experience 
with teleconferencing software 
which will be used in MOOC 
engagement sessions. 

20 min 

https://support.zoom.us/hc/en-us/articles/206476093-Getting-Started-with-Breakout-Rooms
https://support.zoom.us/hc/en-us/articles/206476093-Getting-Started-with-Breakout-Rooms


https://support.zoom.us/hc/en-us/articles/209605493-In-Meeting-File-
Transfer 

Tasks to be completed by each participant in micro-groups of 4. Facilitator can 
consider an option to have an experienced ZOOM user to be a moderator (co-
host) in each group (Handout 1) 
 
After completing a checklist, the participants return to the main room and 
discuss possible problems and what they’ve found difficult/challenging.  This 
can be a question-and-answer session. 

Canvas 
introduction  

Facilitator guides participants through the Canvas orientation unit, highlighting 
passages that allow for downloading of materials (especially for those with 
limited wi-fi). Facilitator pays special attention to the passage on plagiarism, 
perhaps sharing a worksheet in which participants are given options for source 
citation and have to properly choose.  Facilitator reviews the course syllabus and 
calendar, making clear not only deadlines for engagement sessions but for the 
Canvas MOOC as well (Handout 2). 
 

To help participants navigate the 
Canvas system (downloadable 
materials, importance of doing 
materials in order, plagiarism, 
deadlines) 

25-30 
min 

Controlled 
practice 

Gap-fill activity. Discussion Q’s focused on use of key words in context 
(Handout 3). 
 
 

To recycle the vocabulary the 
participants have learnt.  
To focus on accuracy 

5-10 
min 

Free(r) 
practice 

Information gap activity (The participants work in pairs. Participant A has the 
information that Participant B misses. To complete the worksheet, the 
participants should ask each other questions using key vocabulary and 
ZOOM/Canvas skills) (Handout 4). 
 

To focus on fluency  10 min 

Conclusion Prepare participants for the next lesson by instructing them to work through the 
first 1/3rd of Unit 1. 

 6 min 

 

 

 

https://support.zoom.us/hc/en-us/articles/209605493-In-Meeting-File-Transfer
https://support.zoom.us/hc/en-us/articles/209605493-In-Meeting-File-Transfer


 

 

HANDOUT 1 

Enter a meeting  

Mute yourself  

Unmute yourself  

Share your video  

Disable your video  

Respond to a question orally  

Raise your hand  

Send a private message to the facilitator  

Enter a break out room  

Leave a break out room  

 

 

 

 

 

 



 

HANDOUT 2 

How well did the writer use sources and avoid plagiarism? 

 

 

 

 

 

 

 

 

 

 

New programs to help international undergrads succeed 

September 19, 2012 
By Thomas Reyes, UC Davis News 
The University of California, Davis, will welcome its largest-ever group of new international undergraduates with 
programs to help their transition to U.S. college life — from culture shock to different expectations in the American 
classroom. UC Davis estimates it will enroll about 600 new international undergraduates — 70 percent to 80 percent 
more than last year — and is offering them expanded orientation services, which begin today, as well as a new 
mentoring program and a special seminar series. The new programs offer additional support for international 
students as UC Davis plans to increase their numbers to offer a more global experience for all of its students. Similar 
services are provided for all new students, but these focus on the unique needs of international students. 
  
“UC Davis welcomes our international students and appreciates the rich diversity they contribute to our classrooms 
and community life,” said Ralph Hexter, provost and executive vice chancellor at UC Davis. “We want to ensure the 
success of all our students, and we’ve found that orientation programs are critical to getting our students off on the 

right foot.” 
Undergraduate Admissions estimates that new freshmen will number around 5,200 and new transfer students, 2,900. The 600 new international 
undergraduates represent a major increase from the 160 international freshmen and 184 international transfer students enrolled last year. 
Article adapted from: http://www.news.ucdavis.edu/search/news_detail.lasso?id=10340 
  

Please read the article from Reyes (2012). After you have read it, look at each of 

the excerpts below from five different students’ papers. Consider each student’s 

use of the source, and decide whether you think the source use is an act of 

plagiarism or not. For each excerpt, decide if you think it is: 

Blatant/Obvious plagiarism 

Minor plagiarism 

Not plagiarism, but not appropriate use of sources either 

Appropriate use of sources 

 

Be able to explain the reasons why you think each excerpt is plagiarized or not. 

http://www.news.ucdavis.edu/search/news_detail.lasso?id=10340
http://www.news.ucdavis.edu/search/news_detail.lasso?id=10340


 

 

Excerpt from a paper by Tim 

International students need help in universities 

 The University of California, Davis, will welcome its largest-ever group of new international undergraduates with programs to help their 

transition to U.S. college life — from culture shock to different expectations in the American classroom. UC Davis estimates it will enroll about 

600 new international undergraduates — 70 percent to 80 percent more than last year — and is offering them expanded orientation services, 

which begin today, as well as a new mentoring program and a special seminar series. The new programs offer additional support for 

international students as UC Davis plans to increase their numbers to offer a more global experience for all of its students. Similar services are 

provided for all new students, but these focus on the unique needs of international students. 

 “UC Davis welcomes our international students and appreciates the rich diversity they contribute to our classrooms and community life,” 

said Ralph Hexter, provost and executive vice chancellor at UC Davis. “We want to ensure the success of all our students, and we’ve found that 

orientation programs are critical to getting our students off on the right foot.” 

 Undergraduate Admissions estimates that new freshmen will number around 5,200 and new transfer students, 2,900. The 600 new 

international undergraduates represent a major increase from the 160 international freshmen and 184 international transfer students enrolled 

last year… 

 

Excerpt from a paper by Sue 

International students need help in universities 

 The University of California, Davis, will welcome its largest group of new international undergraduates with programs to help their 

transition to U.S. college life, from culture shock to many expectations in the American classroom. UC Davis plans to enroll about 600 new 

international undergraduates, 70 percent to 80 percent more than last year, and is offering them orientation services, as well as a new mentoring 

program and a special seminar series. The new programs offer support for international students as UC Davis plans to increase their numbers 

to offer a more global experience for all of its students. Similar services are provided for all new students, but these focus on the unique needs 

of international students. 

 “UC Davis welcomes our international students and appreciates the rich diversity they contribute to our classrooms and community life,” 

said Ralph Hexter, provost and executive vice chancellor at UC Davis. “We want to ensure the success of all our students, and we’ve found that 

orientation programs are critical to getting our students off on the right foot.” Undergraduate Admissions estimates that new freshmen will 

number around 5,200 and new transfer students, 2,900. The 600 new international undergraduates represent a major increase from the 160 

international freshmen and 184 international transfer students enrolled last year… 



References http://www.news.ucdavis.edu/search/news_detail.lasso?id=10340 

 

 

Excerpt from a paper by Jenna 

International students need help in universities 

 The University of California, Davis, will welcome its largest group of new international undergraduates with programs to help their 

transition to U.S. college life, from culture shock to many needs in the American classroom. This university is one of many that have more 

international students than they have in the past. UC Davis plans to enroll about 600 new international undergraduates, 70 percent to 80 percent 

more than last year. To help international students get used to college life in the U.S. they have orientation services, as well as a new mentoring 

program and a special seminar series. These programs will help international students in their studies and can also be a good experience for 

American students. 

 Ralph Hexter, provost and executive vice chancellor at UC Davis, said that UC Davis welcomes international students and appreciates 

the diversity they provide to classrooms and community life. They want to guarantee the success of all students with orientation programs to 

get students off on the right foot. International students need help getting used to American universities and the culture, and all universities 

should have special orientations for these students. When I started at my university, there was no special orientation and I did not feel like I had 

anyone to go to for help. As more students come from other countries, schools have to help them resist culture shock and start to talk with 

American students, so that they do not feel like they are alone… 

  

Excerpt from a paper by Matt 

International students need help in universities 

 The University of California, Davis, “will welcome its largest group of new international undergraduates with programs to help their 

transition to U.S. college life, from culture shock to many needs in the American classroom” (Reyes, 2012). This university is one of many that have 

more international students than they have in the past. They plan “to enroll about 600 new international undergraduates, 70 percent to 80 percent 

more than last year” (Reyes, 2012). They will offer a special orientation, a mentor program, and a seminar series, which are good ways to help 

international students feel welcome and supported. “The new programs offer additional support for international students as UC Davis plans to 

increase their numbers to offer a more global experience for all of its students” (Reyes, 2012). 

 “UC Davis welcomes our international students and appreciates the rich diversity they contribute to our classrooms and community life,” 

said Ralph Hexter, provost and executive vice chancellor at UC Davis (Reyes, 2012). “We want to ensure the success of all our  students, and 

we’ve found that orientation programs are critical to getting our students off on the right foot” (Reyes, 2012). International students need help 

getting used to American universities and the culture, and all universities should have special orientations for these students. When I started at 

http://www.news.ucdavis.edu/search/news_detail.lasso?id=10340


my university, there was no special orientation and I did not feel like I had anyone to go to for help. As more students come from other countries, 

schools have to help them resist culture shock and start to talk with American students, so that they do not feel like they are alone… 

  

 

Excerpt from a paper by Emily 

The secret to success: Providing support services for international students 

 Today’s world is becoming more global, and students are coming from all over the world to attend universities in the United States. As a 

result, universities are being presented with more challenges to help international students adjust to American culture and do well academically. 

This can be a difficult task, since students have to balance their educational studies while trying to learn the language and become a part of the 

community. This difficulty is not impossible to overcome, however, because many universities have found some practical solutions. The University 

of California Davis, for example, has started providing orientations, mentorships, and seminars especially for international students (Reyes, 2012). 

These programs are just a few examples of how universities are able “to offer a global experience” for students (Reyes, 2012). Certainly, more 

universities should develop programs for international students to support their academic studies and help them to overcome language or culture 

shock issues …… 

 Reference: 

Reyes, T. (2012, September 19). New programs to help international undergrads succeed. UC Davis News. Retrieved from 

http://www.news.ucdavis.edu/search/news_detail.lasso?id=10340 

 

HANDOUT 3 

If you’re having technical problems, you should email ____________.  Make sure to include ____________ in your email. 

_______________ is the taking of information or ideas without proper citation. 

____________  __________ are particularly useful for small-group discussion and activities in virtual lessons. 

If you are not presenting, it is best to _______ yourself to avoid any unwanted or distracting sounds. 

If you have something to show, you can __________ your _________. 



When you have a __________ message to your facilitator, you can use chat settings. 

If you have a question or idea, and want to share it without distracting others, you may _____ your ______ by using the function _________. 

To give your materials to other participants you can use the option of ______  _______, that is in the chat.  

HANDOUT 4 
 

Participant A Participant B 

Here, let me share some resources for today’s session through our file 
sharing function in Zoom chat. 

I’ve found a wonderful material that suits me! 

I can’t move forward, even though I’ve done all the work in Unit 1! Make sure you always press “next” after each activity. 

Send a private message to the moderator.  Then you’ll be able to talk 
about this directly. 

I want to know what feedback I’ve got. 

How can we brainstorm and write our ideas in our groups? We can use a whiteboard and engage each other through 
brainstorming activities. 

I have some problems with page loading. You’ll need to give your name, and the name of this course, to tech 
support in an email. 

Ask your facilitator or colleagues to explain the assignment. I don’t understand the task given. 

You can download weekly packs that contain all PDFs necessary for 
completing the tasks. 

I’m afraid I won’t be able to access Canvas and monitor tasks every 
day. 

 
 
 
 
 



 
 
 
 
 
 
 
 
 
 

LESSON PLAN: SESSION 2 

 

NAME     SESSION LENGTH  90 min 

LEVEL   DATE  _____/_____ /2020 Facilitated Session 2 

TOPIC/THEME: Module 1--Traditional and Social Media LESSON FOCUS:  
AIMS:  
Main:  
Participants demonstrate an understanding of key differences between traditional and social media by taking examples of traditional media and adapting 
them into social media, and vice versa. Practice guided discovery to differentiate between traditional and social media. 
 
Sub-aim:  
Participants practice rewriting/adapting traditional media articles into social media posts and vice versa. 
ASSUMPTIONS: (what language do you expect students to know that you are not planning to teach? What language items have students looked at in 
previous classes that are relevant to your aims? Students' interest/general knowledge in relation to the material/context you will be using?) 
Participants are familiar with a range of conventional media types (TV ads, social media posts, news both online and on TV/newspaper).   

 

ANTICIPATED PROBLEMS AND SOLUTIONS: (think about classroom management, cultural issues, setting your context, working with language 
skills, etc.) Please label these clearly Problem 1 – Solution 1, Problem 2 – Solution 2, etc. 
(N.B. linguistic problems with meaning, form & pronunciation are to be filled in on your Language Analysis sheet separately)  
Problem - Participants may not be actively considering their own media consumption.  
Solution - Ps will be encouraged to keep journaling throughout the course (8 week). Facilitators may extend the journaling activities by adding various 
tasks like “read a news report and answer the 5 questions”. 
SOURCES OF MATERIALS: (What course books, listening materials, texts, internet sites etc. did you use?) 



Zoom and Canvas 
 

 
 
 
 
 
 
 
 

 
 

PROCEDURE PAGE 
Stage Procedure Stage Aims Time 

Lead-in Participants write their associations to the word ‘media’ using Pollev.  

Facilitator asks (what media do you often use, and why? Ex. to get news, to communicate 

with friends, to find new things I want to buy).  

To activate background 

knowledge 

8 min 

Pre-

teaching 

vocabulary 

Facilitator shows the images and elicits the following words: “Media”, “Literacy”, 

“Consumption”, “Hashtag”, “Stories”, “Repost”, “Tweet”, “Headline”, “Billboard” etc.  

Meaning Form Pronunciation (MFP):  

F clarifies the meaning of the words by asking CCQs (Concept Checking Questions) and 

showing visuals: 

If you want to share someone’s post, what function will you use? - repost (noun) 

By reading/looking at this you choose what news to read. - headline 

It is 15 seconds long and expires after 24 hours. - stories 

By typing this you can find all the posts that have been made on the topic. - hashtag 

Ps practice the form of the words by making sentences.  

Tip for differentiation: less able Ps can do gap filling instead of making their own sentences.  

For pronunciation F does choral and individual drilling. 

To clarify the meaning, 

form, pronunciation of 

the target language 

12 min 



Pre-writing 
Participants look at an ad/post that evokes controversial emotions (Handout 1). It would 

be good to have several examples, in different formats, for participants to look at, so they 

can be clear on the differences and features. 

Facilitators are to elicit the following 5 questions from the participants.  

1. Who created the message that is being sent?  
2. What techniques were used to attract my attention? 
3.  How might other people understand or interpret this message differently from me?  
4. What points of view and values are included or omitted from this message?  
5. Why was this message sent? 

Participants will work in groups identifying the source, purpose, tone and the target 

audience of the message. Facilitator could facilitate this with an organized worksheet 

participants can fill out (Handout 2). 

To identify key 

elements (visuals, 

language, register etc.) 

of similar messages in 

different formats: 

social media vs. 

traditional media.  

15 min 

Writing 
F gives the two (or more if possible) media posts/articles different in styles/genres, with 

similar messages. (here regrouping can work well as there should be participants who 

have analyzed different posts) 

Facilitator elicits from the participant what is the difference (style, words, hooks and other 

things that capture our attention). 

Possible questions: 

1) Where could you see this news? 
2) How do you feel reading the post? 
3) What is the author’s attitude? How could you understand it? 
4) How could the author spread the news? 

Participants are encouraged to rewrite a traditional media article to a social media post. 

To practice writing 

To recycle new 

vocabulary 

To reinforce stylistic 

differences between 

traditional and social 

media. 

20 min 



Controlled 

practice Mass media journaling activity (Handout 2) 

Instructions: For the remainder of the course, the participants record every piece of mass 

media that you encounter in your daily life.  This can include, but is not limited to: 

● Commercials and advertisements 
● Billboards, magazines, radio, TV, and online images and videos 
● News articles and stories 
● Social media (Facebook, Instagram, VKontakte, Telegram) and traditional media 

Additionally, some participants may analyze the media pieces through the five questions. 

Facilitator monitors as the participants do their first journaling activity in class.  

To model journaling 

activity. 

To demonstrate the 

advantages of the 

written reflection on 

one’s media 

consumption. 

15 min 

Freer 

practice In pairs, participants exchange their notes. After the participant reads their partner’s notes, 

they can ask 3-5 questions about the news. Participants recreate the news based on the 

partner’s notes and responses to the questions. 

To practice authentic 

writing and speaking. 

To focus on fluency. 

20 min 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

HANDOUT 1 

Find example from traditional 

news (newspaper, radio news, tv 

news) 

 



 

 

 

 

 

 

 

HANDOUT 2 

 

Who do you think is the 
author and the target 
audience? 

What was the message? What type of media was it? How did you respond? 

    

    

    

 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

LESSON PLAN: SESSION 3 
 

NAME     SESSION LENGTH  90 min 

LEVEL   DATE ____/___ 2020 Facilitated Sessions 3  

TOPIC/THEME: Module 1--Reading Strategies: Previewing, Skimming, and 
Scanning 

LESSON FOCUS: Reading techniques  

AIMS: 
Main: Participants develop their academic reading skills through presenting and practicing skimming and scanning strategies. 
 
Sub-aim: Participants practice reading subskills in the media context. 



ASSUMPTIONS: (what language do you expect students to know that you are not planning to teach? What language items have students looked at in 
previous classes that are relevant to your aims? Students' interest/general knowledge in relation to the material/context you will be using?) 

Participants are familiar with the types of media. Some participants may have some knowledge about reading skills. 

ANTICIPATED PROBLEMS AND SOLUTIONS: (think about classroom management, cultural issues, setting your context, working with language 
skills, etc.) Please label these clearly Problem 1 – Solution 1, Problem 2 – Solution 2, etc. 
(N.B. linguistic problems with meaning, form & pronunciation are to be filled in on your Language Analysis sheet separately)  

Problem - participants may consider mingling activities to be suitable for younger learners. 
Solution - promote a discussion on the use of mingling activities in the EFL classroom. 
SOURCES OF MATERIALS: (What course books, listening materials, texts, internet sites etc. did you use?) 

Canvas 
VoA news  

 
 
 
 
 
 
 
 
 

 
 
 

PROCEDURE PAGE 
 
Stage Procedure Stage Aims Time 
Lead-in Find someone who 

Reads news every day 
Likes to read out loud 
Reads carefully and slowly 
Thinks reading in their own language is easy 
Thinks reading in English is easy 
Shares with their family what they have read  

To identify what 
participants think 
about reading and how 
we read 

10 
min 



Reads lots of information through messengers  
Reads for fun 
Limits the time they read socially 
 
For this activity, F can use the breakout rooms function on ZOOM to divide the participants into 
groups three groups of 8. In smaller groups, participants use private messaging in the chat box to 
complete the activity. 
 
Possible feedback: facilitator can elicit the conclusion that we have different reading habits. 

Context Facilitator has two options here: (Handout 1) 
Offline – running dictation  
Participants work in pairs – a reader and a listener  

• the reader runs to one of the statements  
• they read it and try to remember it 
• they return to the listener  
• they tell the listener what they have read  
• the listener writes it down in a table  
• the reader and listener discuss the statement 
• they change roles to read and discuss another statement  

Online – discussion in breakout rooms  
Participants work in pairs and discuss to what extent they agree on the statements. 
 
Facilitator promotes the discussion with guiding questions.  
Possible questions: 
Does “a good reader” means they can combine letters and sounds? (elicit techniques, strategies)  
Can reading in the classroom be collaborative? 
Do you start reading something aimlessly? 
Do you need to know every word in the text to understand the main idea/gist? 

To analyze the reasons 
for reading and its role 
beyond the classroom 

15 
min 



 
Participants work in pairs. They look at the different types of reading texts and match them with 
the examples. 

1. Skimming 2. Scanning 3. Reading for detail 4. Extensive reading  
a. An important legal document, such as a contract 
b. A train or bus timetable displayed at the station 
c. A chapter from a favorite novel 
d. A newspaper on a short train journey 
 
Possible questions for facilitation:  
Why would a reader read each one? 
How would a reader read each one? 
 
Participants match the techniques with definitions: 
a. Reading a text carefully to understand its exact meaning 
b. Reading over a long period of time, often slower and for pleasure 
c. Reading quickly to locate specific information 
d. Reading for gist using headings, visuals and topic sentences  

To raise participants’ 
awareness of reading 
subskills  

10 
min 

Teaching 
vocabulary 

A kind of break: Handout 2 
Vocabulary activity - In pairs/small groups, participants fill in the gaps   

To recycle the media-
related vocabulary  

8 
min 

Discussion Facilitator promotes discussion on reading techniques Handout 3 To familiarize 
participants with the 
reading techniques and 
different purposes  

12 
min 

Previewin
g/Scannin
g/Skimmi
ng Activity 

Website: Learningenglish.voanews.com 

Choose three articles (more if desired) to have Ps identify the elements covered in previewing 
(captions, pictures, first paragraph, subheadings, title).  Then, Ps can skim the article to get the 
main idea, and scan for information. Look at the exercises in the MOOC as a guide for this activity. 

To apply the learnt 
reading techniques in 
the media context 

15 
min 

Optional 
Additional 
Activity 

Have Ps apply the skills learned in this lesson to sample activities from TOEFL/IELTS practice 
tests.  This is one way of demonstrating to Ps that the ideas they engage with in this MOOC will 
be useful even outside of the realm of media literacy. 

To extend the 
application stage and 
provide the 
participants with the 

20 
min 



(Handout 4 as a possible resource) opportunity to focus on 
EFL methodology 

 
 

HANDOUT 1 

 
Reading is an easy skill – anyone can do it.  
 

Reading is always done alone.  
 

It is important to give learners a purpose for reading.  
 

It is necessary to teach learners new words before they read a text.  
 

Learners need to understand every word before they can get the full meaning of the text they are reading. 
 
 

 

 

 

 

 

HANDOUT 2 
 

1. TV, radio, newspapers, magazines and websites. (Correct answer: the media)  



2. The person who selects newspaper articles for printing.  
3. The first page of a newspaper.  
4. The person who writes articles for a newspaper.  
5. The title of a newspaper article.  
6. An article that is the opinion of a newspaper on an issue.  
7. A regular article in a newspaper.  
8. A reporter based in another country.  
9. A notice of a death.  
10. An exclusive story.  
11. A report of an event.  
12. A news article.  
13. A phrase or a sentence under an image.  
14. A person’s thoughts on a subject.  
15. An astrological forecast. 

 
HANDOUT 3 
 

1. Reading, writing, speaking and listening are integrated in a typical reading lesson.  
2. Texts are chosen by learners according to their needs and likes.  
3. Silent reading is encouraged to build a feeling of confidence and fluency.  
4. Reading activities are divided into pre-reading, while-reading and post-reading activities.  
5. Developing reading sub-skills is integrated into the reading classroom and learners know what sub-skills they are using.  
6. Pair work and group work are used to encourage discussion and co-operation among learners.  
7. Extensive reading, such as stories, is seen as a part of teaching English to build motivation and confidence and develop an awareness of 

grammar and vocabulary.  
8. Learners are given a purpose for reading and the teacher encourages them to achieve this purpose.  
9. Real world texts such as newspapers and magazines are sometimes used to motivate learners.  
10. Learners are given a choice of tasks during a reading lesson. 
 

 
 
 

 
 



 
LESSON PLAN: SESSION 4 

 

NAME     SESSION LENGTH  90 min 

LEVEL   DATE  ____/___ /2020 Facilitated Sessions 4 

TOPIC/THEME: Module 1--Media Analysis: “Reading Between the 
Lines” 

LESSON FOCUS: Application of 5 media questions 
Distinguishing between fact and fiction  

AIMS:  

Main:  
Participants demonstrate an understanding of how we can apply the five questions for media analysis to international and local media through group 
discussions and individual analytic work. 
 
Sub-aim:  
Participants test each others’ analytic abilities through production of their own media/images. 
ASSUMPTIONS: (what language do you expect students to know that you are not planning to teach? What language items have students looked at in 
previous classes that are relevant to your aims? Students' interest/general knowledge in relation to the material/context you will be using?) 

Participants will have some familiarity with media literacy as a concept after Session 3.  
ANTICIPATED PROBLEMS AND SOLUTIONS: (think about classroom management, cultural issues, setting your context, working with language 
skills, etc.) Please label these clearly Problem 1 – Solution 1, Problem 2 – Solution 2, etc. 
(N.B. linguistic problems with meaning, form & pronunciation are to be filled in on your Language Analysis sheet separately)  

Problem - Creation of media (final activity) may be too open-ended (or time-consuming as a result of being open-ended) for some classes.   
Solution - context cards at the end determine how this could be done more quickly/specifically. 

SOURCES OF MATERIALS: (What course books, listening materials, texts, internet sites etc. did you use?) 

Canvas 
Voice of America: Learning English 
News Media (various) 

 
 
 
 
 
 
 



PROCEDURE PAGE 
Stage Procedure Stage Aims Time  
Lead-in Start with a brief review (in small groups) of previous sessions.   

What is media literacy?  Why is it important? 
 
Then, come back to Session 2’s media consumption discussion.   
Where do you get your news?  
Do other sources share the same news differently than the source(s) you use? 

To review prior material 
To activate background 
knowledge 
To connect participants’ 
media exposure to today’s 
material. 

8 min 

Context In class or online, share a news story from VoA Learning English.  It should be current (within 
the last month or two).  Other sources would be fine, but this particular website is made for 
an English language learning audience. 
 
As an example, Ps can look at an article like “Suspect in Portland Shooting Killed During 
Arrest” from 4 September.  F plays the audio while the class reads along. 
 
Guiding questions for the reader: 

1. What happened in the article? 
2. How does the article describe Antifa? 
3. How does the article describe Patriot Prayer? 
4. How does the writer feel about the demonstrations?  What words give you this impression? 

To acquaint participants 
with the topic of media 
analysis before they dive 
in more deeply in the next 
stage. 

12 
min 

Presentation 
and analysis 
of the five 
questions  

Explain that the focus of today’s session will be on the five questions for media analysis, as 
outlined in Module 1 of the MOOC.  These are: 
1. Who created the message that is being sent?  
2. What techniques were used to attract my attention?  
3. How might other people understand or interpret this message differently from me?  
4. What points of view and values are included or omitted from this message?  
5. Why was this message sent? 
 
Go back through the VoA Learning English article, considering the Ps’ thoughts about how 
they’d answer each of these questions. 
Then, show two more articles on the same topic (topic of choice could vary for each class). 
These could be done as a whole class or small groups could be given either one or the other 
article to look at. As an example, you may use  two more about the same incident in Portland, 
one from the conservative source Fox News and one from the more liberal Huffington 

To expose participants to 
what news stories look 
like from opposing angles. 

15 
min 

https://learningenglish.voanews.com/a/suspect-in-portland-shooting-killed-during-arrest/5571103.html
https://learningenglish.voanews.com/a/suspect-in-portland-shooting-killed-during-arrest/5571103.html
https://www.foxnews.com/us/suspect-in-portland-fatal-shooting-has-been-killed-reports
https://www.huffpost.com/entry/portland-shooting-michael-reinoehl_n_5f51c213c5b6946f3eafa411


Post.  What messages is each article including?  Are there any differences in 
vocabulary?  What information is being omitted, or included? 
Ps then write out as a class answers to each of the five media analysis questions. 

Practice Give Ps another short article that could be viewed as controversial.  Again, it should be 
current enough to have some relevance to life today.  As an example you can use  this article 
from Breaking News English about new research Elon Musk has released about “brain-
hacking chips”.  Breaking News English offers leveled reading, so choose the level most 
appropriate for your Ps.  After considering the first big questions (“What is the main idea of 
the article?  What details would need to be included in a report about this story?”), get Ps 
into three groups (or into any number of groups, but split into types A, B, and C) to rewrite 
this article for specific contexts.  Ps can feel free to research photos to go with their article as 
well, and should also feel comfortable with changing the title, captions, etc. as long as the 
essential information here is not changed.  Ps should consider the vocabulary, and 
messaging, of their rewritten article, according to the contexts below. 

To practice creative 
writing which blends 
factual evidence into 
biased/fictional reporting. 

25 
min 

Setting the 
context 

Group A:  You are writing for an audience that is very supportive of Mr. Musk and of 
technology generally.  Your readers are mostly interested in the positive aspects of this 
research, and none of the negatives. 
 
Group B: You are writing for a literate audience, concerned about the dangers of Mr. Musk’s 
research but also interested in some of the positive potential it may have. 
 
Group C: Your audience is technophobic, meaning they are resistant to technological changes, 
and they do not trust Mr. Musk.  Rewrite the article so that his work seems suspicious and 
dangerous. 

To set the context  5 min 

Production 
Ps either post their articles on a wall in the classroom (physical) or share them on a Padlet 
page (virtual) without any names attached.  Then other Ps, in small groups, look at each 
article and apply the five media questions to them. 

To apply analytical skills 
for evaluating each-
other’s writings 

10 
min 

“The best 
lesson plan” 
contest 

F introduces “the best lesson plan” contest. F provides the Ps with various clues (social media 
accounts/nicknames, names, bios, personal info available on the FB) so that by the following 
session the Ps could find their group members and establish contact with them.  

To introduce the contest  
To spike the participants’ 
interest 

15 
min 

https://www.huffpost.com/entry/portland-shooting-michael-reinoehl_n_5f51c213c5b6946f3eafa411
https://breakingnewsenglish.com/2008/200831-superhuman-powers-r.html
https://breakingnewsenglish.com/2008/200831-superhuman-powers-r.html
https://breakingnewsenglish.com/2008/200831-superhuman-powers-r.html


Ps start looking for their assigned group members. F monitors Ps’ strategies for that.  

 
 LESSON PLAN: SESSION 5 

 

NAME     SESSION LENGTH  90 min 

LEVEL   DATE ____/____ 2020 Facilitated Sessions 5 

TOPIC/THEME: Participant Lesson Plans and Reported Speech w/ Authentic 
Materials 

LESSON FOCUS:  

AIMS:  

Main:  
Participants demonstrate the understanding of traditional and social media forms through usage of authentic materials in participant-produced lesson plans  
 
Sub-aim:  
Participants Paraphrasing the key ideas of various participants’ lesson plans 
ASSUMPTIONS: (what language do you expect students to know that you are not planning to teach? What language items have students looked at in 
previous classes that are relevant to your aims? Students' interest/general knowledge in relation to the material/context you will be using?) 
Participants have prepared their lesson plans. 
Most of the participants are aware of speech transform (direct speech to reported) 
ANTICIPATED PROBLEMS AND SOLUTIONS: (think about classroom management, cultural issues, setting your context, working with language 
skills, etc.) Please label these clearly Problem 1 – Solution 1, Problem 2 – Solution 2, etc. 
(N.B. linguistic problems with meaning, form & pronunciation are to be filled in on your Language Analysis sheet separately)  
Preparation time for lesson plan presentation may take longer than anticipated (especially in virtual sessions)  
SOURCES OF MATERIALS: (What course books, listening materials, texts, internet sites etc. did you use?) 

Canvas 
Breakingnewsenglish 
VoA learning English 
American English at State 
Voice of America 
BBC Learning English 



 
 

 

 

PROCEDURE PAGE 
 
Stage Procedure Stage Aims Time 
Lead-in F introduces the rubrics for “the best lesson plan” contest (Handout 1).  

F introduces RubiStar website that could be used for quick rubric creation.  

To clarify the criteria 
and expectations for the 
lesson plan  

10 
min 

Lesson plan 
discussion 

F provides 1 - well designed, 1 - average designed, 1 - poorly designed lesson plans and 
divides Ps into groups of 4-5 Ps to analyze them according to the rubric.  F familiarizes 
Ps with the feedback from the Team on given lesson plans. Facilitator scaffolds the Ps to 
improve the poorly designed LP by asking the questions below: 
What techniques help a teacher to develop students’ critical thinking skills? 
What HOTS can you develop at this/that stage? 
Can you guide your students through the …? 
How could you paraphrase, in one or two sentences, the primary aims/goals of this lesson plan? 

To practice lesson 
planning 

25 
min  

Lesson Plan 
Assessment 

Participants assess each-other’s LP by using the rubrics and give feedback: 2 positive 
and 1 constructive criticism 

To evaluate the plans 
according to the rubrics 
To practice 
giving/receiving 
constructive feedback 

10 
min 

Reading/Speaking The participants skim the articles (again there is an opportunity to highlight the 
keywords, topic sentences, headings/titles and pictures). 
Then they can scan the article for the phrases in the form of the direct speech. 
 
Option: information-gap activity 
Participants work in groups. Each of the participants has an excerpt of information his 
partners don’t have. The excerpts contain information in the form of the direct speech. 
Participants should exchange the information by using the reported speech.  

To practice skimming 
To practice reported 
speech 

15 
min 



Use of authentic 
resources 

Facilitator shares authentic articles. Participants work in groups and choose an article 
to be discussed.  
Participants analyze the article and think how they can adapt it in their classroom. 
What activities can they use? 
Facilitator can assist the participants by providing a list of activities: 
Filling the gaps 
Completing the sentences 
Information gap 
Hawaiian skirt 
Jigsaw 
Paraphrasing 
True-False 
Matching 
Deducing meaning from the context 
Prediction 
(depends on the type of the lesson: skill or language-related?) 
Facilitator could give different contexts to each group--language level, age level, 
professional/academic interests, etc. 

To practise using 
authentic materials  

20 
min 

Home-task Participants choose their favorite social media campaign’s article and bring it to the 
next class for further discussion and analysis  

Could be from: 
Instagram 
Telegram 
WhatsApp 
Facebook 
VKontakte 
Online News Sources 
Elsewhere 

 

 

 

 

 

 



 

 

 

 

 
LESSON PLAN: SESSION 6 

 

NAME     SESSION LENGTH  90 min 

LEVEL   DATE  ____/_____ 2020 

TOPIC/THEME: Module 2--Comparative adjectives, identifying bias, and positive social media LESSON FOCUS:  

AIMS: By the end of the lesson, students will have… 

Main: Students will demonstrate an understanding of bias and distinguish implicit from explicit bias by identifying words and phrases in headlines and short 
articles/paragraphs. 
 
Sub-aim: 

ASSUMPTIONS: (what language do you expect students to know that you are not planning to teach? What language items have students looked at in 
previous classes that are relevant to your aims? Students' interest/general knowledge in relation to the material/context you will be using?) 

Students are familiar with a range of conventional media types (TV ads, social media posts, news both online and on TV/newspaper).    

ANTICIPATED PROBLEMS AND SOLUTIONS: (think about classroom management, cultural issues, setting your context, working with language 
skills, etc.) Please label these clearly Problem 1 – Solution 1, Problem 2 – Solution 2, etc. 
(N.B. linguistic problems with meaning, form & pronunciation are to be filled in on your Language Analysis sheet separately)  

  
Some students may struggle to identify societal problems they could address with a social media campaign.   

SOURCES OF MATERIALS: (What course books, listening materials, texts, internet sites etc. did you use?) 



Zoom 
Canvas  

 
 

 

 

PROCEDURE PAGE 

Stage Procedure Stage Aims Time 

Lead-in Focus on home task—group work 
Participants will bring one local social media campaign, and in mini groups they will present their 
h/t one by one. While one of the participants is presenting the rest of the group will fill the form with 
on Likert scale: 
 

Questions 5 
(strongly 
agree) 

4 
(agree) 

3 
(neutral) 

2 
(disagree) 

1 
(strongly 
disagree) 

The headline is attractive 
     

The text language is easy and 
interesting  

     

You can get the main 
idea/message 

     

The article is honest 
     

 
Each participant will get points due to how others assessed the media that they brought. 
Facilitators are to elicit the following questions from the participants 
 

1. Which of the articles/ media got the highest score? Why? 

  



2. Which of the articles/ media got the lowest score? Why? 
 
It will distinguish the main characteristics/features of media that they like and prefer. 

Pre-teaching 
vocabulary 

“Conscious”, “unconscious”, “bias”, “explicit”, “implicit”, “distinguish”,” prejudice”, 
“discrimination”, “towards”, “against” 

  

Pre-reading  Forced situation https://www.youtube.com/watch?v=IGQmdoK_ZfY 
 
Participants will watch the video and keep track of the number of passes made by white shirted team. 
F stops the video at 0:45, when the screen displays the words “Did you spot the gorilla?”. F asks who 
got the right answer for previous question and ask how many of P spotted the gorilla. Then play the 
rest of the video. 
After F will elicit from P: 

• What did you learn from this experience about yourself and about people in general?  
• How do you think selective attention influences people’s ideas and behavior in the real world?   

  

Reading  
P read the text about different types of bias and the following exercise. Next in groups P create their 
own criteria to detect bias in social media. 

  

Post-reading 
P will get back to high and low scored social media campaign home task, in groups they analyze 
articles, if they are balanced or biased, if biased is it positively or negatively biased. After they share 
their ideas with the whole group 

  

Home-task 
P will choose one of the following topics to address societal issues in their community and create in 
pars positive social media campaigns 

COVID-19 Animals’ protection The price of goods and food 

  

https://www.youtube.com/watch?v=IGQmdoK_ZfY


Online learning Climate Healthcare 

 

 
 

 

 

 
 

Biased or Balanced? 
 
If a newspaper or magazine article is biased, it means that it takes sides and does not give a fair representation of both sides of an argument. 
Explicit bias refers to attitudes and beliefs (positive or negative) that we consciously or deliberately hold and express about a person or group. 
Explicit and implicit biases can sometimes contradict each other.  
Implicit bias includes attitudes and beliefs (positive or negative) about other people, ideas, issues, or institutions that occur outside of our 
conscious awareness and control, which affect our opinions and behavior. Everyone has implicit biases—even people who try to remain objective 
(e.g., judges and journalists)—that they have developed over a lifetime. However, people can work to combat and change these biases. 
Confirmation bias, or the selective collection of evidence, is our subconscious tendency to seek and interpret information and other evidence in 
ways that affirm our existing beliefs, ideas, expectations, and/or hypotheses. Therefore, confirmation bias is both affected by and feeds our implicit 
biases. It can be most entrenched around beliefs and ideas that we are strongly attached to or that provoke a strong emotional response. 
If a newspaper or magazine article is balanced, it means that it does not take sides and it considers both points of view in an argument or situation 
equally. 
 
Here are two short articles about the same subject.  Do you think they are balanced and fair articles, or do they take sides and present only one 
point of view? 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

LESSON PLAN: SESSION 7 
 

NAME     SESSION LENGTH  90 min 

LEVEL   DATE _____/______2020 

TOPIC/THEME: Fact-checking; the power of social media LESSON FOCUS: Reading, speaking 

AIMS: By the end of the lesson, students will have learned… 

Main: to distinguish fake news from real news both in terms of source and delivery of the information as well as the language.  
 
Sub-aim: participants acquire tools and resources for finding credible information/news. 

ASSUMPTIONS: (what language do you expect students to know that you are not planning to teach? What language items have students looked at in 
previous classes that are relevant to your aims? Students' interest/general knowledge in relation to the material/context you will be using?) 
 Ps may have limited knowledge in this area.   
ANTICIPATED PROBLEMS AND SOLUTIONS: (think about classroom management, cultural issues, setting your context, working with language 
skills, etc.) Please label these clearly Problem 1 – Solution 1, Problem 2 – Solution 2, etc. 
(N.B. linguistic problems with meaning, form & pronunciation are to be filled in on your Language Analysis sheet separately)  
Ps may not read news (especially in English). – Use different types of news (posts and blogs) and choose topics that will appeal to Ps. 
SOURCES OF MATERIALS: (What course books, listening materials, texts, internet sites etc. did you use?) 



factcheck.org 
factcheck.kz 
factcheck.academy 

 
 
 
 

 

 

 

 
 

PROCEDURE PAGE 
 

Stage Procedure Stage Aims Time 
Lead-in F chooses three interesting relevant news articles (two - real, one - fake) on 

factcheck.kz. F divides students into groups of three.   
Ps in groups of three decide which news is fake. F monitors their discussion 
in breakout rooms and takes a note of their arguments. 
F could put some particularly strong/weak arguments on the board and 
discuss with a whole group what makes them such. 

To introduce the topic of the lesson.  
To activate students’ background 
knowledge. 
To generate interest in the topic of 
the lesson. 

10 
min 

Pre-teaching 
vocabulary 

F elicits the words “manipulation”, “fact-check (v.)”, “post-truth”, “objective 
(adj.)”, “accountability”, “verification”, and other unfamiliar words from the 
articles. 
F checks the meaning of the words by asking CCQs and asking for synonyms 
and antonyms. 
Ps practice making sentences with the new words to clarify and reinforce the 
form. 
F does choral and individual drilling for pronunciation. 

To clarify the meaning, form, and 
pronunciation of the target language 

7 min 

Reading  F introduces Qlever international virtual game. 
  

http://factcheck.org/
http://factcheck.kz/
http://factcheck.academy/


Ps in groups of three read short news articles, posts and give a verdict: hate, 
fake, fact, opinion (alternatively TRUTH, FAKE, MANIPULATION). 
A whole-group discussion, groups justify their verdicts. 
Source - credible or not  

Input session Paraphrasing, citing, identifying credible source (Google scholar) 
  

Freer practice 
Ps in the same groups rewrite one real article into fake, one fake article into 
manipulation, and one manipulation into real. 

  

 
 

  
 
 
 

LESSON PLAN: SESSION 8 
 

NAME     SESSION LENGTH  90 min 

LEVEL   DATE _____/______ 2020 

TOPIC/THEME: Order of Adjectives and the Basics of Advertising LESSON FOCUS:  
• descriptive writing 
• identification of context 

AIMS: By the end of the lesson, students will have… 

Main: Students will consider how advertisements target audiences and use ads and commercials from Kazakhstan and abroad to identify the 
targeted audiences focused on. 
 
Sub-aim: Students will use sample advertisements to identify the order of adjectives used before adding adjectives themselves to blank 
advertisements. 



ASSUMPTIONS: (what language do you expect students to know that you are not planning to teach? What language items have students looked at in 
previous classes that are relevant to your aims? Students' interest/general knowledge in relation to the material/context you will be using?) 

Students will be familiar with some of the many advertisements they encounter on a daily basis (online, in papers, on TV, etc) 

ANTICIPATED PROBLEMS AND SOLUTIONS: (think about classroom management, cultural issues, setting your context, working with language 
skills, etc.) Please label these clearly Problem 1 – Solution 1, Problem 2 – Solution 2, etc. 
(N.B. linguistic problems with meaning, form & pronunciation are to be filled in on your Language Analysis sheet separately)  

Some students may struggle with why certain adjectives are better to use in advertisements than others. Potential solution: the class could 
substitute adjectives in a given advertisement and discuss how that substitution changes the focus of the ad given the context of a target audience. 

SOURCES OF MATERIALS: (What course books, listening materials, texts, internet sites etc. did you use?) 

Zoom, Canvas 
Various Advertisements 
pixabay.com/search.creativecommons.org/ 
“Cat Herders” Commercial (https://www.youtube.com/watch?v=m_MaJDK3VNE) 
“Back to the Start” Commercial (https://www.youtube.com/watch?v=S1zXGWK_knQ&feature=emb_logo) 
Videotechnology/Graphic Design (Canva etc.)  

PROCEDURE PAGE 

Stage Procedure Stage Aims Time 

Lead-in Student-centered discussion. 
 

1. Describe your favorite TV commercial.  What happens in the commercial? What 
product was being sold?  Did you buy the product?  Why did you like this 
commercial so much? 

2. Now, do the same thing for your favorite print ad, billboard, and online 
advertisement.  How do these look different?  Which of these do you see the most 
often? 

3. Imagine that you were going to sell a product?  What would you try to sell? Why? 
Who would you try to sell it to? 

Get students thinking about 
advertisements they’re 
familiar with, why they did 
or didn’t work very well, 
and introduce the idea of 
student-created 
advertisements for 
continuation in Session 10. 

 

Pre-teaching 
vocabulary 

Teach the order of adjectives as described in Module 3. This could either involve in-class 
interaction (i.e. “Describe another classmate’s backpack using at least three adjectives in 

Students describe objects 
and images in 

 

http://www.pixabay.com/
https://search.creativecommons.org/
https://www.youtube.com/watch?v=m_MaJDK3VNE
https://www.youtube.com/watch?v=S1zXGWK_knQ&feature=emb_logo


the order of adjectives”) or use of Creative Commons pictures from www.pixabay.com 
to elicit responses.  Do the same thing with adjective affixes, emphasizing that affixes can 
be used to enunciate a point (ex. “We’re having a big sale!” vs. “We’re having an 
unbelievable sale!”) 

advertisements using the 
order of adjectives, and 
adjective affixes. 

In-class 
advertisement 
analysis  

Look at these Coca Cola ads. With students, discuss: 
 
Who is in the picture?  Why was this person included? 
Who is the target audience here?  How can we tell? What message is being sent? 
Consider the adjectives and adjective affixes we’ve looked at today.  Where do we see 
these in the writing for the advertisements?  What do those adjectives and affixes 
convey? What would happen if we changed those adjectives out for synonyms? For 
antonyms? 

   

  

“Fill in the 
advertisement” 
exercises 

Using what we know about the order of adjectives, and how they connect to advertising, 
write a one or two sentence caption for this advertisement, using at least four 

  

http://www.pixabay.com/


adjectives.  For an added challenge, give participants a given context (ex. the ad is in a 
magazine targeted at teenagers, etc) 

Quantity/Opinion/ Size /Age /Shape/ Color/ Nationality/ Material/Noun  

                     



Ex: Many great men, young and old, love the perfect black shine that comes from Wella 
Privat hair oil. 

 

 

 

 



Commercial 
Analysis 
Activity/ 
Home-task 

Watch both commercials (any others, from Kazakhstan or elsewhere, would be fine, 
but there should be two commercials shown).  Then, participants answer these 
questions. They should keep some of Module 3’s considerations in mind (emotional 
appeal, use of music, use of humor) as they do this; it could be better used in Session 
9 depending on what has been covered in class so far. 

 
1.) Who is the target audience for this commercial (who are the advertisers trying to sell 
this product to)? 
 

2.) What product is being sold? 
 

3.) How are the advertisers trying to sell the product (examples: humor, emotions, music, 
etc.)? 
 
 

4.) Is the commercial successful?  Why or why not? 
 
If not enough time in this session, make these questions, and these ads, a take-home 
assignment.  This can be the start of the next session, which focuses on tools used in 
various forms of advertising.  

Participants apply essential 
concepts of advertising to 
two televised commercials 
from the US or elsewhere. 

 

 
 

  

 

 

 



 

LESSON PLAN: SESSION 9 
 

NAME     SESSION LENGTH  90 min 

LEVEL   DATE ____/_____ 2020 

TOPIC/THEME: Features of Advertising Subgenres (Print, TV, Radio, etc.) and Adjective 
Intensifiers 

LESSON FOCUS:  
• descriptive writing 
• identification of context 

AIMS: By the end of the lesson, students will have… 

Main: Students will do a genre study by making an advertisement for each type of media and comparing their advantages and disadvantages. 
 
Sub-aim: Students will use correct adjectives and intensifiers when making an advertisement. 
ASSUMPTIONS: (what language do you expect students to know that you are not planning to teach? What language items have students looked at in 
previous classes that are relevant to your aims? Students' interest/general knowledge in relation to the material/context you will be using?) 
Students will be familiar with some of the many advertisements they encounter on a daily basis (online, in papers, on TV, etc) 
ANTICIPATED PROBLEMS AND SOLUTIONS: (think about classroom management, cultural issues, setting your context, working with language 
skills, etc.) Please label these clearly Problem 1 – Solution 1, Problem 2 – Solution 2, etc. 
(N.B. linguistic problems with meaning, form & pronunciation are to be filled in on your Language Analysis sheet separately)  

SOURCES OF MATERIALS: (What course books, listening materials, texts, internet sites etc. did you use?) 
Zoom 
Canvas 
Britannica   

 
 

 

 

 

 

 



 

PROCEDURE PAGE 
Stage Procedure Stage Aims Time 
Lead-in Participants think of advertisement (or its types) that they frequently come across.  

In pairs they discuss the effect of these ads. 
As a group of four, they discuss to what extent they agree on the necessity of the ads. 

Get participants thinking 
about advertisements 
they’re familiar with, why 
they did or didn’t work 
very well, and introduce 
the idea of student-created 
advertisements for 
continuation in Session 10. 

5 min 

Setting the 
context 

Facilitator says the participants are a team of marketiologists working for:  
Group 1 – ABC TV news 
Group 2 – ABC newspaper 
Group 3 – ABC Fm 
Group 4 – ABC online news site 
 
You write the advertisement for the media. You have been asked by the editor to develop 
an advertising item entitled “Going to our city/town” (if necessary. I think it would be 
better if the participants choose themselves) 

Participants describe 
objects and images in 
advertisements using the 
order of adjectives, and 
adjective affixes. 

10 min 

Methodolog
y 
component  

Scale and limit adjectives 
 
Facilitator displays (writes) the two sentences highlighting the adjectives: 
I was surprised to see Azamat at the ____ resort – I didn’t know he chose the same resort as me..  
I was astonished to see Luiza at the ____ resort – she moved to Australia three years ago. 
 
Facilitator elicits that astonished is stronger than surprised. 

Facilitator draws a line where the participants should place the adjectives: 

 

LIMIT                    SCALE                SCALE                                 LIMIT

 

 

Raise participants’ 
awareness of adjectives and 
intensifiers  

15 min 



terrible      (very) bad        OK        (very) good                          marvellous 
awful           
Facilitator elicits that adjectives at the limits of the scale – terrible, awful, dreadful, 
marvellous, terrific, great, etc. – have only one extreme meaning and are often used on 
their own. Participants can make them stronger using “absolutely” or “really”, e.g. 
absolutely great, really awful.  
 
Elicit that we usually don’t use “very” with limit adjectives or “absolutely” with scale 
adjectives. But we can use “really” with both limit and scale adjectives.  

Action 
Facilitator: 

Before you can write your advertising item we will need to do some research. In your team read 
the short article I found in a science magazine and discuss the following questions: 

What advertisement do you often see? 

What type is the most popular? Why? 

What is the more expensive ads – TV or radio or online? Why? 

Think of the least popular type. Can it become an “endangered” type? 

What will happen to the advertisement in 10 years? 

 

Text (handout) 

 

Then participants work on their ads in groups. They need to use scale and limit adjectives 
with intensifiers.  

Possible scaffolding: 

For TV news they can use a storyboard template. 

For Radio – How can you draw attention if the people only listen to you? 

For newspaper – How can you attract people who are reading news? 

Prepare for a hands-on 
activity 
Get the context of the 
advertisement 
 
 
 
 
 
 
 
 
 
 
 
 

Make a group project on 
advertising 

25 min 



For the Internet ad – Where can you place your ad and how can it look like? 

Debriefing Participants present their advertisements and then as a whole class discuss the 
advantages and disadvantages of each type.  
 
Possible guiding questions: 
 
What audience can see this ad? 
Will they buy the product? 
What else can you do to convince people? 
Are ads always true? 
What advice can you give to young adults? To children? To their parents? 

Apply essential concepts of 
advertising to two televised 
commercials from the US or 
elsewhere. 

20 min 

 
 

  
 
 
 

 

 

 

 

 

 

 

 



 
 

HANDOUT 

The first step toward modern advertising came with the development of printing in the 15th and 16th centuries. In the 17th century weekly 
newspapers in London began to carry advertisements, and by the 18th century such advertising was flourishing. For advertisement, companies 
first think of a good name. People who work in marketing search for words that are memorable and easy to say in any language, e.g. Zara or Pepsi.  

In this century, the market has become very competitive. Advertisers use digital technology to call greater attention to products. In 2009, for 
example, the world’s first video advertisements in a print paper appeared in Entertainment Weekly magazine. The thin battery-powered screen 
implanted in the page could store up to 40 minutes of video via chip technology and automatically began to play when the reader opened the 
page.   

The first advertisements were made by public criers. In ancient times they cried out the sale of various products to people in the street. An 
advertisement offering a reward for a runaway slave, was discovered in the ruins of Thebes. People think this ad is 3,000 years old. Therefore, 
printed advertisements also existed during this period. The oral advertisement, however, remained the most popular form of advertising until the 
invention of the printing press about 1450, after which advertisements became more plentiful and sophisticated, the advertiser using persuasion 
and suggestion to increase patronage. During the 18th and 19th centuries, advertisements were still carried on handbills, posters, and leaflets; 
however, such media lacked the tremendous circulation of newspapers and magazines, which carried the majority of advertisements during that 
period. 
 
 
 
 

 

 

 

 

 

https://www.britannica.com/topic/printing-publishing
https://www.britannica.com/science/attention
https://www.britannica.com/topic/magazine-publishing
https://www.britannica.com/place/Thebes-ancient-Egypt
https://www.britannica.com/technology/printing-press
https://www.britannica.com/topic/poster
https://www.britannica.com/topic/mass-media
https://www.britannica.com/topic/newspaper
https://www.britannica.com/topic/magazine-publishing


 

 

 
LESSON PLAN: SESSION 10 

 

NAME     SESSION LENGTH  90 min 

LEVEL   DATE ______/______ 2020 

TOPIC/THEME: Module 3--Commercial Showcase and 
Ethics of Advertising 

LESSON FOCUS: speaking 
Pitching, Responding to commercials; following a rubric (for presenters and audience) 

AIMS: By the end of the lesson, students will have… 

Main: Participants have an opportunity to showcase the print/visual/audiovisual advertisements they’ve created with Module 3’s core  
principles and advertising ethics in mind  
 
Sub-aim: Non-presenting participants can consider the fundamental elements of targeted media campaigns to highlight those elements as they’re 
used in the presenter’s advertisement.  
ASSUMPTIONS: (what language do you expect students to know that you are not planning to teach? What language items have students looked at in 
previous classes that are relevant to your aims? Students' interest/general knowledge in relation to the material/context you will be using?) 
 Participants   
ANTICIPATED PROBLEMS AND SOLUTIONS: (think about classroom management, cultural issues, setting your context, working with language 
skills, etc.) Please label these clearly Problem 1 – Solution 1, Problem 2 – Solution 2, etc. 
(N.B. linguistic problems with meaning, form & pronunciation are to be filled in on your Language Analysis sheet separately)  
 Some students (in a virtual setting) may struggle to upload and/or view other students’ work due to wi-fi limitations. Potential solution--
students and pre-load advertisements on Padlet or another platform by an agreed-upon date before the class session. 

SOURCES OF MATERIALS: (What course books, listening materials, texts, internet sites etc. did you use?) 
Zoom 
Canvas 
Padlet 

 
 

 



 

 

 

PROCEDURE PAGE 
Stage Procedure Stage Aims Time 
Lead-in F facilitate pics of adverts and sets time for group task: 

P-s in each group discuss and describe adverts with 3 adjectives. 
F elicits answers for following questions: 

• What is being advertised? 
• What is the main message of the ad? 
• What do you feel when you see these ads? 
• What disturbs your mind while looking at these kinds of ads?  

 
7 min 

Pre-teaching 
vocabulary 

F elicits these words,puts them on the board, they discuss meaning , form, and 
pronunciation (MFP)  
“discrimination”, “decisive”, “sexist”, “nudity”, “amoral”, “moral”, “politically correct”, 
“banned”, “pitching”, “disturbing” 
CCQ 

 
10 min 

 
F provide with 5 different misunderstood ad cases, p will   
misleading campaigns (political maybe) 

  

Practice P in groups create and write “ethics of advertising” into posters (or whiteboard). Then 1 
representative from each group takes their rules and presents them to other groups in 
turns. While those who are listening to the presenter may give their thumb up or thumb 
down assessment to the presenter. After, all thumbs up rules will be collected and written 
on the board.  

 
20-25 
min 

Follow-up 
activity F engage P into designing and creating the rubrics for “Pitching” according to the 

following areas: 

1. Presentation skills   The content of ads 

  Ethics of ads   Visuals 
 

 
10-15 
min 



 

P will have an opportunity to showcase the print/visual/audiovisual advertisements 
they’ve created with Module 3’s core principles and advertising ethics in mind. Non-
presenting participants assess the presenter’s advertisement using rubrics. 

 
30-
40min 

 
 
 

    
 
 
 



 



 



 



 



 
LESSON PLAN: SESSION 11 

 

NAME     SESSION LENGTH  90 min 

LEVEL   DATE _____/________ 2020 

TOPIC/THEME: Module 4--Following a 
Media Message  

LESSON FOCUS: 1 and 2 conditionals 
(what about guided discovery for distinguishing between real and unreal conditionals?) (“_____ 
might have funded _____ because _______”) 
bias by omission, bias by spin, bias by placement, trending, editing, reporting 

AIMS: By the end of the lesson, students will have… 

Main: Participants will analyze elements of traditional and social media messages, practicing writing their own messages for both venues given 
specific target audiences/contexts. 
 
Sub-aim: Students will discuss who they think may have funded certain articles/commercials/ads/ 
etc., and why, before learning the true backers. 

ASSUMPTIONS: (what language do you expect students to know that you are not planning to teach? What language items have students looked at in 
previous classes that are relevant to your aims? Students' interest/general knowledge in relation to the material/context you will be using?) 
 Participants   
ANTICIPATED PROBLEMS AND SOLUTIONS: (think about classroom management, cultural issues, setting your context, working with language 
skills, etc.) Please label these clearly Problem 1 – Solution 1, Problem 2 – Solution 2, etc. 
(N.B. linguistic problems with meaning, form & pronunciation are to be filled in on your Language Analysis sheet separately)  

 We want to be careful to avoid any taboo/political 
/religious topics here. A potential solution is preselecting media sources that avoid those topics entirely. 
SOURCES OF MATERIALS: (What course books, listening materials, texts, internet sites etc. did you use?) 

Zoom 
Canvas 
Padlet 

 
 

 

 



PROCEDURE PAGE 

Stage Procedure Stage Aims Time  
Lead-in F shows the picture and elicits the answers: 

• What words do you see in this picture? 
• What does each word mean? 
• What do these words have in common? 

 
                  O   r P may look at the picture and share their ideas about the Media bias 

 
 

To introduce the 
topic of the lesson. 
To activate P 
background 
knowledge 

10 min 



 
Vocabulary F elicits these words, puts them on the board  

“bias by omission”, “bias by spin”, “bias by placement”, “trending”, “editing”, “reporting”  
MFP 
CCQ 

To clarify the 
meaning, form, 
and pronunciation 
of the target 
language 

 

Follow-up 
activity 

F provides P with news pics and short description of the pictures; 
P have to decide if the news are fake or real and distinguish what kind of bias it is and answer for 
the following questions: 

 
7 min 

 
• Why does media bias occur? 
• How does media bias occur? 
• What news mostly associated with media bias  
• What would you do to get an interesting news story? 
• Would you use bias to attract people’s attention? 
• How would you change the news headings? 

Or P may work with the text 

 
20-25 
min 

Language 
focus 

  
10-15 
min 

Practice  Participants work in pairs ask each question according to the cards using Real Conditionals, 
moreover P may ask follow-up questions to find out more information about each-others habits. 

  



 
 

 
 



Bias by Omission is the act of ignoring facts that that tend to disprove a liberal or left-wing claim, or that support a conservative belief.  To 
catch this type of bias you have to be knowledgeable about the particular subject and know the different viewpoints.  This can occur either within 
a story, or over a long period of time as a particular news outlet reports only one set of events.  To measure bias by omission you need to keep 
keen eye on the opposing perspective of current issues as well as make sure that the perspective is included in stories on a particular subject – if 
these things aren’t included then you have seen bias by omission 

Bias by Placement is the pattern of placing news stories in a way that downplays information supportive of the minority viewpoint. It is the 
news that editors and producers consider most important and what s most likely to sell papers.  It is easier to identify bias in newspapers because 
of placement of a story on the front page versus on the bottom of an inside page.  As a general rule, story placement is a measure of how important 
the editor considers the story.  In order to measure bias by placement you can observe where a newspaper places political stories and which 
political party is placed on the front page, with a big picture, as well as asking yourself who the articles tend to make look bad. Bias by placement 
can occur with newspapers, television, and radio news. 

Bias by Spin is the emphasis of certain aspects of a policy favorable to one side or another.  It is when the story reflects one side to the exclusion 
of another. To check the spin on a story you can see if a conservative politician offers one interpretation of an event or policy, and a liberal political 
offers a different interpretation – you will see, most of the time, that the stories don’t match.  Others summarize that the spin put on an even/story 
by both sides. 

Bias by the Selection of Sources is when an editor, reporter, or producer, includes more sources in a story who support one view over 
another.  This bias can be seen when a reporter tends to use phrases such as “experts believe,” “observers say,” or “most people think.”  Quoting 
an expert by name does not necessarily add the credibility of the article, because the reporter may choose any ‘expert’ he/she wants.  To measure 
or find this type of bias stay alert to affiliations and political perspectives of those quoted in the stories. 

  
 



    
In 2008, there were four launching missiles in Iran.  
 



(originally) 
 

 
 

A child sleeping between her parents in Saudi Arabia 



 completely staged- common manipulative practice 
 
 

 

Kate Middleton and Prince William from the United Kingdom presented their baby to the rest of the world! Prince William seems tired of taking 
care his children and showed aggression to the press. 



 
 

American soldiers in Iran started discipling local children  



 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

LESSON PLAN: SESSION 12 



 

NAME     SESSION LENGTH  90 min 

LEVEL   DATE  ……. 2020 

TOPIC/THEME: Modals and the power of 
suggestion 

LESSON FOCUS:  
Content: Writing/reading (of modals in context) 
 
Language: Modals--Imperative voice 
possibility vs. advice 
Modal verbs of speculating and deduction (might/must/can’t/could + have + past 
participle) 

AIMS: By the end of the lesson, Participants will have… 

Main: Participants will learn how to successfully use modal words and phrases to express opinions and suggest things to others through study 
of advertisements and other mass media. 
Sub-aim: Participants will demonstrate mastery of modal verbs by changing verbs in advertisements to alter the intent, or purpose, of the 
advertisement. 

ASSUMPTIONS: (what language do you expect Participants to know that you are not planning to teach? What language items have Participants looked at 
in previous classes that are relevant to your aims? Participants' interest/general knowledge in relation to the material/context you will be using?) 

Participants are familiar with principles of advertisements.  Participants will be familiar with the concept of “voice” (i.e. 
active/passive/imperative voice). 

ANTICIPATED PROBLEMS AND SOLUTIONS: (think about classroom management, cultural issues, setting your context, working with language 
skills, etc.) Please label these clearly Problem 1 – Solution 1, Problem 2 – Solution 2, etc. 
(N.B. linguistic problems with meaning, form & pronunciation are to be filled in on your Language Analysis sheet separately)  

Some students may be tired of looking at advertisements.  With this in mind, it is particularly important to either emphasize the use of modals 
in suggestive media generally, or to play up contexts still relatively “fresh” to the MOOC class, such as travel brochure writing. 

SOURCES OF MATERIALS: (What course books, listening materials, texts, internet sites etc. did you use?) 

Zoom, Canvas, Photoshop/Pixlr/Canva (Photo editing) 

 



PROCEDURE PAGE 

Stage Procedure Stage Aims Time 

Lead-in Ask participants a few questions connected to today’s modal verbs. 
 
What is something you might do after class today? 
What is one thing that all visitors should eat when coming to Kazakhstan? 
In your opinion, what’s one place all people must visit once before they die? 
What would you have done for work if you hadn’t become a teacher? 

Participants will develop a 
familiarity with some of the 
modal verbs and verbs of 
speculating/deduction as will be 
covered in today’s session, during 
small group/pair chats that 
prioritize Participant talk time. 

5 min 

Pre-teaching 
vocabulary 

Either on a whiteboard (virtual) or on a wall in the classroom, arrange a line from 
weakest to strongest suggestion.  Place each of the modal verbs/phrases so that 
they reflect which is stronger and which one is weaker.   
 
Elicit answers from participants—when would you use this/that 
word/phrase?  Where do you usually here this/that word/phrase?  Which of 
these do you use most often? In what situations?  

Participants see visual 
representation of various modal 
phrases and verbs and consider 
their use/application in everyday 
life. Participants become 
acquainted with the strengths and 
weaknesses of each verb. 

 
10 min 

Engagement 
with 
vocabulary  

Then, give participants situations that will need one of these words or phrases or 
another. 
 
Examples: 
Your friend is driving too fast.  You see police behind you, and they turn on their 
sirens. 
(You should/must/could drive slower!  Differences between these) 
 
Your mom is at a café with you. You know the café better than she does.  She does 
not know what to eat on the menu. 
(You must/might/could/can order the croissant.) 
 
Your sister calls you and asks if you have any plans this coming weekend. 
(I might go shopping for clothes, and I must get groceries.  I should study for my 
test, but I can’t do that until Sunday because I’ll be too busy.) 
 

Participants get firsthand 
experience, through roleplay, 
interacting with modal verbs and 
phrases and identifying their 
relative strengths and weaknesses 
in given contexts. 

12-15 
min 



Your little brother tells you about a bad day at school and wants to know what 
you would have done differently. 

Reading/List
ening: 
Analysis of 
Advertiseme
nt 

Show participants a video (this series from American English at State would work 
well) then also look at a small tourist brochure for visiting a place.  What language 
is being used?  What modal verbs/phrases can we identify?  Some example 
visuals: 

 

Participants analyze and break 
down the linguistic elements of 
suggestion in each ad. 

10 min 

https://www.youtube.com/watch?v=IEdBI82-HTg&list=PL7BlTIDdOgZKMi5z9kDQJduQSa3o4TziH


 

Manipulatio
n of 
Advertiseme
nts: The 
power of 
modal verbs 

Using other advertisements (visual, video, etc), participants can change the 
writing to either strengthen or weaken the suggestions offered by the ad.  Example 
image below: 

Participants can treat the 
advertisements like experiments, 
changing modal verbs to identify 
the significance of using one over 
another. 

10 min 



 

Application: 
Make a 
tourism 
brochure! 

Participants can choose their favorite park, store, neighborhood, etc in their 
city/Kazakhstan and should make a  brochure, using at least one paragraph of 
imperative voice and making use of modal verbs and phrases.  Inform 
participants that these will be presented to the class at the end of today. 

Participants get firsthand 
knowledge of modal verb 
applications in advertising and 
the media by making their own 
travel brochures. 

20-25 
min 

Brochure 
showcase and 
modal 
identification 

Participants either present their brochures virtually (on Padlet or in breakout 
rooms on Zoom) or place them around the classroom for viewing.  Other 
participants can view them and identify imperative voice and use of modals. 

Participants serve as viewers and 
presenters, mastering 
identification of the words and 
phrases, and phrasing syntax, that 
fuel suggestive media. 

10-15 
min 



LESSON PLAN: SESSION 13 
 

NAME     SESSION LENGTH  90 min 

LEVEL   DATE ______/_______ 2020 

TOPIC/THEME: Module 4--Denotation, Connotation, Bias, and Spin LESSON FOCUS:  
• reading 
• speaking 

AIMS: 

Main: Participants will have practiced gist and intensive reading in passages about bias by omission. 
 
Sub-aim: Participants will have practiced authentic speaking about one-sided stories or avoiding coverage in their professional experience. 

ASSUMPTIONS: (what language do you expect students to know that you are not planning to teach? What language items have students looked at in 
previous classes that are relevant to your aims? Students' interest/general knowledge in relation to the material/context you will be using?) 

Participants may probably come across biases and prejudice in the media. 

ANTICIPATED PROBLEMS AND SOLUTIONS: (think about classroom management, cultural issues, setting your context, working with language 
skills, etc.) Please label these clearly Problem 1 – Solution 1, Problem 2 – Solution 2, etc. 
(N.B. linguistic problems with meaning, form & pronunciation are to be filled in on your Language Analysis sheet separately)  

Problem - participants can choose a story connected with politics/religion. 
Solution - to set criteria on choosing a story. 
SOURCES OF MATERIALS: (What course books, listening materials, texts, internet sites etc. did you use?) 

Zoom 
Canvas 

https://www.allsides.com/media-bias/how-to-spot-types-of-media-bias#BiasbyOmission  

 
 

 

 

 

 

https://www.allsides.com/media-bias/how-to-spot-types-of-media-bias#BiasbyOmission


 

PROCEDURE PAGE 

Stage Procedure Stage Aims 
Time & 
Interaction 

Lead-in F greets the students. 
Participants look around the classroom. There are pictures of a biased attitude. They 
guess the topic of the lesson. 
Elicit the words ‘bias/prejudice’ 

  

To activate schemata 
To generate students’ 
interest in the topic 

2-3 min 

Pre-teaching 
vocabulary 

Facilitator introduces the blocking vocabulary to ensure Learners are able to work with 
the text. 

• To convince 
• Coverage  
• Awareness  
• To avoid  

Participants match the words and definitions. Check it by setting a context. Elicit the 
words. Drill. 
Context: I want a cat, but my boyfriend doesn’t. I need to _______ (convince) him. And 
every day I try to speak with my boyfriend. He ________ (avoids) the conversation. He 
says I can’t take care of a cat and I don’t understand the importance of it. I don’t show 
___________ (awareness).  
CCQs:  
If I convince somebody, do I want him to make things that he wants? (no) 
If I avoid something, am I happy with this? (no) 

To deal with blocking 
vocabulary 

4-6 min 



If I raise environmental awareness, do I understand the seriousness of the problems? 
(yes) 
If a newspaper reports about my wedding, do my wedding receive coverage? (yes) 
Provide a written record on the board for recycling vocabulary.  

Jigsaw 
reading  

Facilitator highlights that participants should skim the text. They work in groups and 
put the cut text in the correct order. (The text is from Module 4 about Bias) 
Differentiation: Some participants read the first part about coverage. Other participants 
read the longer part of the text. 
 
ICQs: Should you read all the details in the text? (no) 
Are you going to make a text? (yes) 
Feedback: play a video to check if the Learners were correct. This can help audial 
Learners to comprehend the text better. 

To get the basis to 
understand the general 
idea of the text 

3 min 

Engagement 
activities Facilitator displays the examples of bias. Participants discuss what type of bias it is and 

why.  

To raise participants’ 
awareness of the types 
of bias 

15 min 



  



 

 



 

 

Recycling Learners work in pairs. They fill in the gaps using new words from the text. (handout 
3) 
Open-class feedback. 

To recycle the 
vocabulary for better 
memorizing 

10 min 



Setting the 
context 

Trainer draws a picture of a house. Elicit the word ‘house’ (and ‘home’ if possible).  
Write the two sentences: 

1. I’m at home. 

2. I’m in the house. 

Elicit the difference. Try to get the words ‘emotions, atmosphere, feelings, building, 
construction’. 

To present the target 
language using the text 

10 min 

Language 
clarification 

Focus on meaning. 
Trainer provides Learners with the dictionary definitions: 
A house is a building that people, usually one family, live in. 
A home is the house, apartment, etc. where you live, especially with your family. 
Elicit the words ‘connotation/denotation’. 
Denotation – dictionary. Connotation – feelings and emotions. 
CCQs:  
If people make mistakes and choose the wrong word with negative feeling, is it about 
denotation or connotation? (denotation) 
If I don’t like my boyfriend’s ex-girlfriend, what should I say: skinny or slim? (skinny) 
What’s easier for non-native speakers: denotation or connotation? (denotation) 
Focus on form. 
Denotation and connotation – latin words. (notare – to note). Nouns. Countable. 
Focus on pronunciation.  
Tion – [ʃən]. Drill. 

To clarify the meaning, 
form and 
pronunciation of target 
language 

15 min 

Free practice Differentiation: 
 
Option 1: to rewrite the articles with negative connotations into positive ones and vice-
versa. 
Option 2: Participants should make up news stories: one group makes up a story using 
positive connotations; another group makes the same story but with negative 
connotation words. 

 
20 min 

 
 

 

 

https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/building
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/people
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/family
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/live
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/house
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/apartment
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/live
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/especially
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/your
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/family


LESSON PLAN: SESSION 14 
 

NAME    SESSION LENGTH  90 min 

LEVEL  Pre-Intermediate/Intermediate DATE _____/______ 2020 

TOPIC/THEME: Module 5--Gender and Race Diversity in the Media LESSON FOCUS:  

AIMS: By the end of the lesson, students will have… 

Main: Students will analyze how women and various races and ethnic groups are represented (or underrepresented) in local and international 
media sources, including news stories and advertisements, through use of the five media questions and Module 5 materials in small groups. 
Sub-aim: 

Students will demonstrate an understanding of how use of negatives can impact media messages by identifying and changing sentences from 
positive to negative (and vice versa) in authentic news articles. 

 

ASSUMPTIONS: (what language do you expect students to know that you are not planning to teach? What language items have students looked at in 
previous classes that are relevant to your aims? Students' interest/general knowledge in relation to the material/context you will be using?) 

Participants have an awareness of some of the identities they possess which make them unique, and which are represented, 
underrepresented or misrepresented in varying degrees in the media. 

ANTICIPATED PROBLEMS AND SOLUTIONS: (think about classroom management, cultural issues, setting your context, working with language 
skills, etc.) Please label these clearly Problem 1 – Solution 1, Problem 2 – Solution 2, etc. 
(N.B. linguistic problems with meaning, form & pronunciation are to be filled in on your Language Analysis sheet separately)  

 These are often considered “hot-button” topics, meaning that it would be relatively easy for someone to get offended during the session, which 
could derail instruction and interactivity as well as deteriorating trust between participants.  A mini-lesson on active listening (see attachment) 
could be good, either during this session or a previous one. 

SOURCES OF MATERIALS: (What course books, listening materials, texts, internet sites etc. did you use?) 

Zoom 
Canvas 
Appendix 1: Identity Wheel Slides 
Appendix 2: Active Listening Mini-workshop (optional) with Controversial Topic Activity (Recommended) 



 

PROCEDURE PAGE 

Stage Procedure Stage Aims Time 

Lead-in Look at Appendix 1.  What are the various ways in which you identify 
yourself?  Participants could either create an identity wheel beforehand, or take 5-10 
minutes at the beginning of the session to make one.  Use the discussion questions at the 
end of appendix one to start off the class, which will be an introduction to mass media and 
identity.  Here are those questions: 
 

• Did you include all of the identity categories – family, religion, hobby, socio-
economic, gender, professional – that were included in the model? If not, what did 
you use instead? 

• If you included the “Hobby Identity,” do you feel that your hobbies are no longer a 
big part of your identity? 

• Did anything surprise you about your diagram? 
• Think about the values you chose for yourself, and those that others chose for 

you.  Which ones are more important to you? 
• How would you do an activity like this with your students? 

Participants explore 
their own identity 
backgrounds in 
preparation for an 
analysis of how 
minority figures and 
gender identities 
factor into media 
representation and 
bias. 

5-10 
minutes/ 
Small-group 
or mixed 
classroom 

Pre-
teaching 
vocabular
y 

Word formation - negative affixes 
Limit and scale adjectives 
Diversity, dominant vs. minority groups/perspectives, stereotyping, social constructs, 
ethnicity, influence 
Adjectives of frequency 

  

Pre-
activity 
analysis  

Go through the media samples shared in Module 5 to discuss race/ethnicity representation 
and gender in the media (including the Bechdel test) 

Participants are 
introduced to the 
underlying concepts 
of minority identity 
representation as 
outlined in the 
MOOC. 

5-10 min 



In-Class 
Activity  Give participants a selection of advertisements, news stories, and social media ads that may make 

assumptions/generalizations about one identity group or another.  In small groups, participants 
consider each piece of media, answering the following questions: 

• What identity group/s is/are being targeted as an audience for this media? 
• How are other identity groups portrayed or presented? 
• Do you fall into the target group for this media?  How can you tell? 
• How would someone whose perspective on this issue differs from yours react to this 

media?  Does everyone in your group agree about this media?  Use active listening to hear 
the opinions of each group member about this particular image, article, or video. 

• What words, visuals, or elements of the video make this piece of media controversial? How 
could they be changed to make this media less controversial? 

Suggested media: 

• https://www.dailymail.co.uk/news/article-7920573/Revolting-footage-shows-Chinese-
woman-eating-bat-scientists-link-coronavirus-animal.html (anti-Asian UK coverage of 
Coronavirus) 

• https://www.youtube.com/watch?v=0SmsnKRvwYU (sexist men’s body spray 
commercial) 

• https://external-
content.duckduckgo.com/iu/?u=https%3A%2F%2Fi2.wp.com%2Fwww.maurizioblondet.
it%2Fwp-content%2Fuploads%2F2015%2F12%2Fpro-trump.jpg&f=1&nofb=1 (Pro-Trump 
cartoon) 

Participants, 
with facilitator, 
analyze 
potentially 
controversial 
media to 
determine 
specifically 
what 
imagery/lexic
on is being 
used to target 
particular 
identity groups 
and either omit 
or 
misrepresent 
others. 

15-20 
min/small 
group work 
(if no active 
listening 
workshop) 
 
30 minutes+ 
(if active 
listening 
workshop 
included) 

Applicatio
n (Look at Appendix 2 for more help with this activity) 

Participants should find an article, ad, or social media post with comments below it.  This 
can either be a post that they agree or disagree with.  Looking at the comments below that 
post, it would be good to identify a commenter who clearly disagrees with the 
participant.  Then, participants should reflect on themselves: 

• What identity group/s is/are being targeted as an audience for this media? 
• How are other identity groups portrayed or presented? 
• Do you fall into the target group for this media?  How can you tell? 

Participants analyze in 
a live (real-time) 
setting a controversial 
piece of media, 
considering their own 
reaction to the media, 
someone from another 
identity background’s 
reaction to that media, 

25-30 
minutes/pai
r-work, 
groupwork, 
or individual 

https://www.dailymail.co.uk/news/article-7920573/Revolting-footage-shows-Chinese-woman-eating-bat-scientists-link-coronavirus-animal.html
https://www.dailymail.co.uk/news/article-7920573/Revolting-footage-shows-Chinese-woman-eating-bat-scientists-link-coronavirus-animal.html
https://www.youtube.com/watch?v=0SmsnKRvwYU
https://external-content.duckduckgo.com/iu/?u=https%3A%2F%2Fi2.wp.com%2Fwww.maurizioblondet.it%2Fwp-content%2Fuploads%2F2015%2F12%2Fpro-trump.jpg&f=1&nofb=1
https://external-content.duckduckgo.com/iu/?u=https%3A%2F%2Fi2.wp.com%2Fwww.maurizioblondet.it%2Fwp-content%2Fuploads%2F2015%2F12%2Fpro-trump.jpg&f=1&nofb=1
https://external-content.duckduckgo.com/iu/?u=https%3A%2F%2Fi2.wp.com%2Fwww.maurizioblondet.it%2Fwp-content%2Fuploads%2F2015%2F12%2Fpro-trump.jpg&f=1&nofb=1


• Look at the comments of the person you disagree with. Do you think this person fits 
into the target group for the media? How does their perspective on this issue differ 
from yours? 

• What words, visuals, or elements of the video make this piece of media 
controversial? How could they be changed to make this media less controversial? 

and how the media 
could be altered to 
make it less 
controversial. 

Home-
task TBD 

TBD TBD 

 

  
  
  
  
  
  
  
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  



  
Appendices 

 
A: Identity Wheel slides 
 
 



 



 



 



 

B: Active Listening for Stressful Discussions Mini-workshop 



 



 



 



 



 



 



 



 



 



 



 



 



 

 
 
 
 
 



 
LESSON PLAN: SESSION 15 

NAME                                             SESSION LENGTH  90 min 

LEVEL  DATE _____/______ 2020 

TOPIC/THEME: Module 5--Diversity and Self-identity 
  

LESSON FOCUS:  
Language focus: transitions 
Skill focus: listening+speaking 

AIMS: 

Main: Participants will have an understanding of how various groups in Kazakhstan are presented in the media. 
  
Sub-aim:  Participants will use the target language (transition words) in their discussion of self-identity in local media. 

ASSUMPTIONS: (what language do you expect students to know that you are not planning to teach? What language items have students looked at in 
previous classes that are relevant to your aims? Students' interest/general knowledge in relation to the material/context you will be using?) 

 

ANTICIPATED PROBLEMS AND SOLUTIONS: (think about classroom management, cultural issues, setting your context, working with language 
skills, etc.) Please label these clearly Problem 1 – Solution 1, Problem 2 – Solution 2, etc. 
(N.B. linguistic problems with meaning, form & pronunciation are to be filled in on your Language Analysis sheet separately) 

 This could be an emotionally heavy session, so teaching some elements of active listening may be a good way of de-escalating potentially painful 
interactions during classroom discussion.  

SOURCES OF MATERIALS: (What course books, listening materials, texts, internet sites etc. did you use?) 

Zoom 
Canvas 
Padlet 



  
  

PROCEDURE PAGE 

Stage Procedure Stage Aims Time 

Lead-in F writes “identity” on the board. Ps discuss their understanding of the word. “How 
is self-identity different from identity?” (via Venn diagram). Language identity. 
Discuss self-expression. “How do people usually self-express (F can specify people 
by geographical area, age, gender)? (Social media is now a great platform for self-
expression)” “Can residents of Kazakhstan freely express themselves in their 
workplace/school/home?”  

To introduce the topic of 
the lesson. 
To activate P background 
knowledge. 

10 min 

Pre-teaching 
vocabulary  

“What is the last time you saw someone similar to you represented in the media?”  
“Was the representation accurate?”  
“How did it make you feel?” 
“When was the last time you saw people of other groups (ethnic, of different SES 
and disability status) represented in the media?” 
Here F can elicit “marginalize(d)”, “underrepresented”, “privileged”  

 
10 min 

Vocabulary F elicits these words, puts them on the board, they discuss meaning, form, and 
pronunciation (MFP) 
“Moreover”, “although”, “hence”, “on the other hand”, “obviously”, “along with”, 
“furthermore”, “as well as”, “besides”, “in contrast” 
CCQ 

To clarify the meaning, 
form, and pronunciation 
of the target language 

10 min 

 
Ps watch this short video and discuss it in pair “ how media can misjudge” 
https://www.youtube.com/watch?v=_SsccRkLLzU 
Ps discuss the same cases that they saw or recall using key vocabulary 
 
F provides/shows pictures to Ps and elicits their answers: 

• What’s your reaction to the following photos?  
• What ethnic groups were depicted/targeted on them? 
• What’s the message? Are there any hidden messages? 
• Can these provoke any international/national issues? Have they?  

To enable Ps to have 
sufficient vocabulary to 
do the writing task. 

  

 
20-25 min  

  

https://www.youtube.com/watch?v=_SsccRkLLzU


 

                
 
 
 

                             



  

Controlled 
practice 

Ps divide into 2 groups and watch TedX Talks, and take notes where the transitions were 
used (template) 
https://www.ted.com/talks/alisa_miller_how_the_news_distorts_our_worldview?ref
errer=playlist-media_with_meaning#t-242256  
 
https://www.ted.com/talks/joseph_isaac_why_people_fall_for_misinformation#t-
2859  

  

Freer 
practice   Ps choose “cultural phrases” or “words of wisdom” and analyze the 

context/target/hidden message and make a post on their personal page (Facebook, 
Instagram etc.) and they can rewrite it in their own way/paraphrasing. 

F and Ps create the rules/rubrics 

• word range: no more than 80-100 words 
• Language 
• Grammar 

To practice authentic 
writing. 
 

10-15 min 

  

https://www.ted.com/talks/alisa_miller_how_the_news_distorts_our_worldview?referrer=playlist-media_with_meaning#t-242256
https://www.ted.com/talks/alisa_miller_how_the_news_distorts_our_worldview?referrer=playlist-media_with_meaning#t-242256
https://www.ted.com/talks/joseph_isaac_why_people_fall_for_misinformation#t-2859
https://www.ted.com/talks/joseph_isaac_why_people_fall_for_misinformation#t-2859

